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The concept of social justice has been discussed in the counseling profession for decades 
and is considered an ethical obligation when providing services to clients. Counselor 
educators and supervisors are also responsible for integrating social justice into their 
work when teaching and training counseling trainees (i.e., supervisees, students). The 
evaluation of professional dispositions of counseling trainees is a required task of 
counselor educators. While much has been discussed regarding the process of 
professional disposition assessment, there has been less discussion of appropriate 
evaluation processes when working with trainees with disabilities and intersecting 
identities. Lack of intentionality with evaluation practices, especially integrating a social 
justice lens, could lead to inaccurate and harmful evaluation of trainees with disabilities 
and intersecting identities. The purpose of this paper is to synthesize the concepts of 
social justice with supervision and disability to offer a more robust discussion regarding 
supervision practices that may lead to more accurate and helpful evaluation of trainees. 

Social justice has emerged as an essential value of sig
nificance in helping professions (Dollarhide et al., 2021; 
Levine et al., 2021). Societal structures and equity are fun
damental to social justice (Goodman et al., 2004). Vera and 
Speight (2003) defined social justice as “a vision of soci
ety in which the distribution of resources is equitable, and 
all members are physically and physiologically safe and se
cure” (p. 3). The use of equity, instead of equality, in the 
definition of social justice acknowledges the societal dif
ferences in the distribution of resources depending on the 
status, power, and privilege of an individual or group. The 
advantages and disadvantages distributed throughout soci
ety are central to social justice (Miller, 1999). In the United 
States, the social advantages of wealth, power, and privi
lege are more likely to be held by white people, men, het
erosexuals, and people without disabilities (Ivey & Collins, 
2003). Therefore, individuals from minority groups are fre
quently excluded from full societal participation, leading to 
acts “social injustice and subjugation” (Harley et al., 2007, 
p. 41). 

Social justice is a foundational component of the prac
tice of rehabilitation counseling. Rehabilitation counselors 
specifically work to alleviate social injustices experienced 
by people with disabilities. Social justice work is defined 
as “scholarship and professional action designed to change 
societal values, structures, policies, and practices, such that 
disadvantaged or marginalized groups gain increased ac

cess to these tools of self-determination” (Goodman et al., 
2004, p. 795). While social justice work has been infused in 
counselor education, Harley et al. (2007) emphasized much 
of this work has been an illusion of desegregation, with the 
absence of true cultural transformation of organizations 
and institutions. Thus, additional attention to the authen
tic presence of social justice work in rehabilitation coun
selor education is necessary to develop fully professionals 
that acknowledge “power structures that perpetuate the cy
cle of able-bodism, racism, sexism, heterosexism, and clas
sism” (Harley et al., 2007, p. 42). 

A particularly pertinent power structure in counseling 
and counselor education, where oppression may be perpet
uated or could be mitigated, is clinical supervision. Specif
ically, the ways in which supervisors use social justice-in
formed practices in the evaluation of their supervisees is 
underrepresented in counselor education literature. Super
visors and counselor educators are responsible for evaluat
ing supervisees and students in an ongoing manner; how
ever, many of these evaluations are informal and based 
on existing norms within a training program (Levine et 
al., 2019). Notably, discussions around the evaluation of 
professional dispositions, or nonacademic competencies, 
among trainees have not surrounded the importance of so
cial justice, especially when concerning trainees with dis
abilities and/or intersecting marginalized identities. The 
purpose of this article is to put forth a comprehensive dis
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cussion of professional dispositions, in light of socially just 
supervision practices across rehabilitation counseling prac
tice, education, and training domains. 

Social Justice Imperative in Counselor Education       
and Supervision   

Social justice has historically been considered one of 
the foundational values of the counseling profession and is 
considered a moral and ethical responsibility for all coun
selors (American Counseling Association, 2014 [ACA]; 
Commission on Rehabilitation Counselor Certification, 
2017 [CRCC]; Dollarhide et al., 2021). Counselors are ex
pected to demonstrate an awareness and practice of social 
justice approaches to ensure that all clients, including 
those with disabilities, have equitable access to the re
sources, opportunities, and outcomes experienced by all 
members of society. According to Dollarhide and colleagues 
(2021), counseling activities aligned well with social justice 
include elements such as: (a) client and community em
powerment, (b) counselor leadership, (c) advocacy, (d) so
cial activism, and (e) and personal/professional “allyhood.”. 
These counseling activities rooted in social justice can and 
should be learned and then demonstrated by all counselors 
through personal awareness, experience, education, and 
training (i.e., supervision), as well as subsequent profes
sional counseling practice. 

As evidence, CRCC and their Code of Professional Ethics 
for Certified Rehabilitation Counselors (CRC) consists of 
several foundational values within the scope of a social 
justice framework, including respecting human rights and 
dignity, promoting self-advocacy and self-determination, 
and appreciating culture and the diversity of human ex
perience (CRCC, 2017). In turn, these values inform the 
CRCC’s six core principles of ethical behavior: (a) auton
omy, (b) beneficence, (c) fidelity, (d) justice, (e) nonmalef
icence, and (f) veracity. In particular, the justice-specific 
principle of CRCC’s ethical code outlines the need to be 
fair in the treatment of all clients and provide appropriate 
services to all, which is closely aligned with Dollarhide et 
al. (2021) overview of a social justice approach in coun
seling service and activity. Furthermore, the CRCC’s code 
of ethics includes several enforceable standards of ethical 
practice with direct relevance to social justice in rehabili
tation counseling practice and supervision, including Sec
tion A (The Counseling Relationship), Section C (Advocacy 
and Accessibility), Section D (Professional Responsibility), 
and Section H (Supervision, Training, and Teaching). An 
important theme embedded throughout the CRCC’s stan
dards of ethical practice, in general, is the importance of 
rehabilitation counselors to have a primary obligation to 
their client and their client’s welfare and rights, as well as a 
commitment to respecting and promoting cultural diversity 
– all values and principles well-aligned with a social jus
tice framework in rehabilitation counseling and the broader 
counseling profession (CRCC, 2017). 

Furthermore, in 2015, the ACA adopted the Multicultural 
and Social Justice Counseling Competencies (MSJCC; Ratts 
et al., 2015), which are intended to provide a framework for 
understanding the complex sociocultural dynamics coun

selors and clients bring into a professional counseling re
lationship (Fickling et al., 2019). The MSJCC model was in
tended as a framework to be used in both supervision and 
counseling practice environments to both plan supervision 
and counseling interventions. Furthermore, the MSJCC has 
a particular focus on praxis and intersectionality to pro
mote counselor competency and development, especially as 
it relates to multicultural and social justice competencies. 
As a result, the MSJCC should be integrated into broader 
clinical supervision and more narrowed social justice su
pervision approaches. In fact, the multicultural compe
tence of supervisors has consistently been found to be pos
itively associated with the supervisory working alliance and 
supervisee satisfaction with supervision (Crockett & Hays, 
2015; Inman, 2006). Multiculturally competent supervision 
seems to be key to engaging counselors in the supervision 
process, formulating positive working relationships with 
supervises, and in turn, helping counselors form positive 
working relationships with their clients. As further evi
dence for the infusion of social justice issues into counselor 
education, supervision, and practice, the Association for 
Counselor Education and Supervision (ACES) standards 
highlight the importance of supervisors attending to a di
verse spectrum of cultural factors (Standard 6.a.iii) and fos
tering in all trainees the awareness and need to address 
issues of culture, power, and privilege from clients from di
verse backgrounds (Standard 6.b.iii) (Borders, 2014). How
ever, these ACES standards, though relevant to multicul
tural and social justice issues in counseling, do not 
specifically operationalize what supervisors are expected to 
do with this information in a supervisory capacity. There
fore, the MSJCC and other intentional social justice super
vision models and approaches are needed. 

Social Justice Supervision Models     

Social justice supervision has been conceptualized as 
supervision in which social justice is practiced, modeled, 
coached, and used as a metric throughout supervision. Ac
cording to Dollarhide et al. (2021), social justice supervi
sion is defined as, “supervision in which social justice is 
practiced, modeled, and taught with goals: (a) supervisee 
and client liberation and (b) transformation of the profes
sion toward greater social justice overall” (p. 105). The so
cial justice supervision model proposed by Dollarhide et al. 
(2021) is informed by the aforementioned MSJCC frame
work in several ways, including: (a) intersectionality of all 
identity constructs in the supervisor-counselor-client su
pervisory triad; (b) systemic perspectives of oppression and 
agency are maintained on all systems in the triad; (c) the 
goal of supervision shifts to facilitation of the trainee’s cul
turally informed healing skills that transcend the prevailing 
White, middle-class American paradigms; and (d) the ulti
mate transformation toward a socially just profession be
comes paramount. According to Dollarhide et al. (2021), the 
overarching goal of the social justice supervision model is 
transformation, in that social justice is embedded into all 
counseling, supervision, and counselor education-related 
interactions. The social justice supervision model is in
tended to enhance the cultural and social justice counsel
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ing skills of the trainee, monitor the quality of cultural and 
social justice counseling services provided by the trainee, 
and assess the trainee’s social justice awareness and overall 
mental health. Furthermore, there are several key charac
teristics and steps in the process of a social justice super
vision framework. In particular, the four key steps in the 
process require: (a) the supervisor conducting a self-eval
uation, (b) the supervisor facilitating the trainee’s identity 
exploration, (c) the supervisor modeling and teaching so
cial justice systems work with the trainee, and (d) the su
pervisor and trainee process social justice work. For a more 
thorough explanation of each of the four steps as part of 
a social justice supervision model and approach, see Dol
larhide et al. (2021). 

The social justice supervision model posited by Dol
larhide and colleagues as well as the contributions from 
ACA, ACES, and CRCC, all support the importance of social 
justice supervision. Notably, however, the Council for Ac
creditation of Counseling and Related Educational Pro
grams (CACREP) does not explicitly address social justice 
supervision. The standards require only that training pro
grams incorporate social justice models at some point in 
the educational curriculum. Furthermore, CACREP stipu
lates that programs systematically assess students in a va
riety of areas, including professional dispositions (PDs); 
however, there is limited available guidance for programs 
regarding equitable assessment and the use of validated in
strumentation. 

Of particular interest in the current paper is the notion 
of professional disposition assessment. According to 
CACREP (2016), professional dispositions are defined as the 
commitments, characteristics, values, beliefs, interpersonal 
functioning, and behaviors that influence the counselor’s 
professional growth and interactions with colleagues. This 
definition is expansive and requires counselor educators to 
delineate traditional methods of assessment in higher ed
ucation (e.g., quizzes, essays, exams) from the assessment 
of non-academic qualities of trainees. Professional dispo
sition assessment may take place in a more informal man
ner, such as by assessing a trainee’s tone via email or ob
serving how they interact with a peer during class. Given 
that counselor educators are tasked with determining the 
appropriateness of students to enter the counseling pro
fession, these various informal interactions are an essen
tial component of the gatekeeping process. However, if they 
are not coupled with systematic evaluations using validated 
measurement, these observations may disproportionately 
disadvantage students from marginalized groups (Levine, 
2020). 

Recently, Levine et al. (2021) highlighted the importance 
of utilizing a social justice framework when conducting 
professional disposition evaluation and as part of clinical 
supervision, in general. According to Levine and colleagues, 
“Movement forward in supervision requires supervisors to 
introspectively introduce their own disposition and skills 
regarding supervision” (p. 14). Moreover, the authors make 
specific recommendations for embodying social justice 
while evaluating professional dispositions, including: (a) 
remaining accountable to ethical codes regarding social 

justice (e.g., having competence, awareness, and knowledge 
related to inequality and systemic oppression); (b) fostering 
and modeling social justice via advocacy in counseling 
practice and beyond; and (c) using supervision as a forum 
for development and facilitation of social justice and advo
cacy skills (Levine et al., 2021). A social justice approach 
to supervision and professional disposition evaluation pro
vides a more equitable experience for counseling students, 
and especially those who are members of historically mar
ginalized communities (Levine et al., 2021). 

Disability and Social Justice Supervision      

A social justice approach to supervision is fundamentally 
critical when working with trainees with disabilities who 
are enrolled in CACREP-accredited programs. While there 
is no standard definition of disability applicable to all sys
tems and agencies, the definition of disability applied to 
CACREP standards “is the umbrella term for impairments, 
activity limitations and participation restrictions referring 
to the negative aspects of the interaction between an indi
vidual (with a health condition) and that individual’s con
textual factors (environmental and personal factors” 
(World Health Organization, 2011, p. 4). It is estimated that 
1 in 4 adults living in the United States have some type 
of disability (Centers for Disease Control and Prevention, 
2022). Shin et al. (2011) found that only 20% of CACREP-
accredited programs in their survey maintained admission 
data regarding disabilities, and fewer yet (about 13%) re
tained any data to show graduation rates among trainees 
with disabilities. Without data to inform decisions, it is dif
ficult to improve the field’s ability to recruit and train di
verse counselors, including counselors with disabilities. 

Outside of training programs, higher education contin
ues to be an area where students with disabilities are not 
experiencing the same outcomes as their peers. Completion 
rates for students with disabilities are generally lower than 
completion rates for students without disabilities (National 
Center for Education Statistics, 2019). Furthermore, it has 
been well documented that faculty perspectives of students 
with disabilities are wide ranging and highly variable (Pa
padakaki et al., 2022; Sniatecki et al., 2015). Specifically, 
while most faculty have positive attitudes towards students 
with disabilities and the accommodation process, students 
with mental health issues and/or learning difficulties tend 
to be perceived more negatively when compared to students 
with physical disabilities. Students report their perceptions 
of faculty as being unwelcoming or resistant, leading to 
decreased instances of self-advocacy and potential with
drawal from a training program (Becker & Palladino, 2016; 
Coduti et al., 2016; Quinlan et al., 2012). In addition to the 
broader higher education landscape, there is evidence that 
students with disabilities experience similar barriers to suc
cess in training programs within the counseling and related 
programs (Lund et al., 2020). 

Lack of Disability Knowledge     

Prior to the proposed 2024 CACREP standards, disability 
was not saliently infused into the core counseling curricu
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lum for all counseling specializations (Rivas, 2020). Both 
of the rehabilitation counseling specializations held de
tailed curriculum standards related to disability and work
ing with individuals with disabilities since the merger in 
2017. Therefore, through no fault of their own, it may be 
unlikely that all counselor educators have much exposure 
to disability content through formal educational channels. 
There is evidence that formal education and training sur
rounding disability in counseling may be inconsistent and 
highly dependent on individual professors and supervisors 
(Rivas & Hill, 2018). Supervisors and educators without a 
background in disability may also not be familiar with some 
of the nuances of accommodations, as well as difficulties 
and delays trainees with disabilities sometimes face regard
ing accommodations and access to the learning environ
ment (Lund et al., 2020). One salient example of this is that 
a student must work with their site supervisor to establish 
onsite accommodations, as a student’s university/class ac
commodations likely will not always align with their field
work or office setting. 

Given that many counselor educators have not had suf
ficient opportunities to explore disability concepts during 
their academic and clinical training, these counselor educa
tors may not feel confident teaching these concepts in aca
demic or clinical training. Further, counselor educators and 
supervisors may insert their own perspectives regarding 
disability into their teaching and supervising, which is par
ticularly harmful given the biases against people with dis
abilities by many people without disabilities (Smart, 2016). 
Such ableism, or discrimination in favor of non-disabled 
people, is problematic in terms of accurately evaluating 
trainees with disabilities in counselor education and needs 
to be addressed in counselor education (Smith et al., 2008). 

Ableism is defined as “a form of discrimination or prej
udice against people with disabilities that is characterized 
by the belief that these individuals need to be fixed or can
not function as full members of society” (Smith et al., 2008, 
p. 86). These attitudes impact how people with disabilities 
are treated in all environments, such as workplaces, com
munities, and educational settings. Ableist attitudes result 
in reduced access to health care, education, employment, 
and increases in bullying, poverty, and violence against 
people with disabilities. Despite progress regarding disabil
ity awareness, Friedman (2016) and Antonak and Livneh 
(2000) found that many people hold unconscious prejudice 
towards people with disabilities despite believing their con
scious views of people with disabilities are positive. While 
progress has been made, ableist views still affect people 
with disabilities, including those in counselor education 
programs. 

Another barrier experienced by trainees with disabilities 
in counselor education programs surrounds evaluation 
from supervisors and educators regarding professional dis
positions (Sabella et al., 2019). Levine et al. (2021) outlined 
the need to implement more inclusive evaluation in rela
tion to professional dispositions. While issues of social jus
tice need to be considered during the evaluation of profes
sional dispositions, there are some unique considerations 
when working with trainees with disabilities. A key piece, as 

emphasized by Levine et al. (2021), is the supervisor’s self-
awareness, humility, and desire to learn about other groups 
and cultures, which is considered paramount to effective 
social justice supervision. 

McCaughan and Hill (2015) argued that interpersonal 
skills, warmth, emotional stability, and self-awareness are 
characteristics important and necessary to the counseling 
profession. However, counselor educators and supervisors 
are tasked with making judgements regarding trainee per
formance, which can leave room for biased decisions. For 
example, without clear and predetermined procedures, it 
can be challenging to recognize the source of the behavior 
to respond appropriately. In addition, people with disabil
ities are susceptible to negative bias, and professional dis
position ratings lack interrater reliability. Therefore, any 
issues with interrater reliability can result in separate coun
selor educators rating the same behavior differently (Gar
ner et al., 2020). For example, a trainee with a speech flu
ency issue may not speak up in group supervision out of 
fear of exacerbating their speech concern and being outed 
in a group setting. The trainee could be incorrectly labeled 
as lacking self-awareness because they are seemingly not 
monitoring their participation in class and remain rela
tively silent. A different counselor educator, considering 
disability factors, may consider the trainee’s behavior in 
other settings and recognize how it is important to consider 
the trainee’s lived experience as an asset and shape the 
learning environment to be more accessible to all trainees 
to participate and meet the goals of the course. Without a 
social justice lens, professional disposition assessment can 
negatively influence trainees with disabilities in counselor 
education programs, especially during the clinical training 
phase. 

Proactive Social Justice    

Given the factors trainees with disabilities in counselor 
education programs face regarding professional disposi
tions evaluation, it is critical for socially just supervision 
practices to be implemented when teaching and supervis
ing all trainees, especially future counselors with disabili
ties. While avoiding biased actions is important for effec
tive supervision and evaluation of trainees with disabilities, 
it is not enough. Instead, socially just supervision and eval
uation of professional dispositions of trainees with disabil
ities also requires a proactive approach. 

First, socially just supervision practices require super
visors who are willing to evaluate their beliefs and values 
honestly regarding disability and the impact of those be
liefs and values on the supervision process (Asakura & 
Maurer, 2018; Lund et al., 2020). Supervisors displaying 
high levels of self-awareness and cultural humility regard
ing their own disability attitudes can help to ensure ableist 
attitudes are less prevalent during the evaluation of pro
fessional dispositions. This is especially important given 
implicit bias against people with disabilities (Antonak & 
Livneh, 2000). 

Engaging in ongoing and regular reflective practices is 
recommended to better understand one’s own cultural hu
mility, which is essential for mitigating biases. Foronda et 
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al. (2016) identified, and Gonzalez et al. (2021) later val
idated, five components of cultural humility that may be 
useful to supervisors: (1) openness (the ability to be open 
to the diversity of worldviews); (2) self-awareness (accu
rate awareness of one’s strengths and areas of growth); (3) 
egoless (maintain humility and work to secure and main
tain social justice in all interactions); (4) supportive inter
actions (provide appropriate and positive assistance during 
interactions); and (5) self-reflection and critique (ongoing 
process of maintaining awareness of how thoughts, feel
ings, and behaviors impact interactions). Using this frame
work, for example, a supervisor may notice that a trainee 
may be reluctant to share vulnerabilities during individual 
supervision, but this framework would help guide the su
pervisor to examine ‘why’ instead of assuming it is because 
the trainee is not interested in learning. Cultural humility is 
central to socially just supervision because new situations 
and opportunities for self-reflection as a supervisor are pre
sented everyday (Foronda et al., 2016). 

Trainee Assessment   

Actively advocating for trainees with disabilities during 
the evaluation process, including professional disposition 
evaluation, is also necessary for supervisors who employ 
socially just practices. Lund et al. (2020) defined a socially 
just supervisor as someone who is effective at communi
cating with and/or on behalf of trainees with disabilities. 
Adding to the concept of cultural humility, culturally com
petent assessment therefore uses many of the traditional 
assessment methods, but within a structure of cultural 
competence (Sue et al., 2022). The concept of contextual 
viewpoint may be useful with implementing culturally com
petent assessment because a contextual viewpoint de
mands the acknowledgment that everyone is embedded in 
systems, such as culture and family, and these systems im
pact how they feel, behave, think, learn, and interact. For 
example, a trainee may be reluctant to seek help from their 
supervisor when needed because they had negative experi
ences in the past when asking for help or they believe they 
will be perceived as incompetent because they needed help. 
A culturally competent supervisor, adapting a contextual 
viewpoint, will consider these life experiences and dynam
ics with authority when evaluating and collaborating with 
the trainee. 

The concept of collaborative assessment may also be 
useful for supervisors to adopt a social justice supervision 
approach (Sue et al., 2022) and could be applied to eval
uation of professional dispositions. Originally discussed in 
the context of counselor and client relationships, a collabo
rative assessment approach obtains input from the trainee 
regarding the social and cultural factors that may be related 
to presenting barriers or problems, or even the factors that 
could be a source of support and encouragement for the 
trainee. The approach builds a structure for considering 
factors that contribute to observed behaviors evaluated by 
supervisors. A collaborative assessment approach validates 
the idea that the world aspires to be equitable, but that 
people with disabilities currently face many barriers. 

Strategies for Collaborative Assessment     

A collaborative assessment process would include in
tentional exchanges between the trainee and supervisor to 
explore the various factors contributing to trainee perfor
mance. Such an approach not only counterbalances the ten
dency of individuals to search for evidence to support one’s 
ideas and ignore the rest (confirmatory strategy), but em
braces the social justice perspective that individuals are not 
affected the same by the same conditions. Strategies for 
engaging in collaborative assessment from a social justice 
lens begin with the supervisor’s awareness and recognition 
of their own positionality and cultural humility (Harley et 
al., 2002). From that starting point, supervisors can adapt 
existing mechanisms for supervisee assessments. For ex
ample, this could include combining formal and informal 
strategies for assessment, such as direct communication 
between a supervisor and trainee and the use of an em
pirically valid trainee assessment instrument, as a tool for 
conversation and dialogue around strengths and areas of 
need for the trainee. Similarly, a tool such as the Cultural 
Formulation Interview (CFI; American Psychiatric Associ
ation, 2013), in part, may be adapted to allow the trainee 
an opportunity to express their lived experiences, while the 
supervisor can use a guided approach to gaining more in
formation about the trainees’ cultural background, social 
context, stressors, and support systems. 

Intersectionality  

Importantly, social justice supervision must bridge the 
foundational concepts of being equitable in one’s approach 
with the need to navigate systems and programs in a so
cially just manner. This is especially important when pro
viding supervision and working with trainees who come 
from historically marginalized groups and have intersec
tional identities. Understanding intersectionality is essen
tial for effective practice with social justice supervision, 
considering trainees interact not only with the immediate 
people around them, but also within systems that serve to 
perpetuate oppression and marginalization. 

Intersectionality, a term posited by Kimberle Crenshaw 
and other Black feminist scholars, explains the interaction 
between one’s identities and the systems which serve to 
oppress them; this is originally specific to the dispropor
tionate discrimination experienced by Black women (Com
bahee River Collective, 1977/1995; Crenshaw, 1991). Un
derstanding intersectionality as a supervisor means one 
understands that identities “are not separate, additive, di
mensions of social stratification but are mutually defining, 
and reinforce one another in a myriad of ways” (Warner 
& Brown, 2011, p. 1237). Namely, intersectionality means 
there is an intersection between identities such as race, 
gender identity, ability, sexual orientation, and religious 
identity, which contributes to additional marginalization or 
oppression of a given person. 

A supervisor working with trainees with disabilities who 
come from additional historically marginalized groups 
must understand that the presence of multiply marginal
ized identities requires their attention. For example, peo
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ple from historically marginalized racial and ethnic groups 
have been found to receive lower quality health care as 
compared to their White counterparts, (Gale et al., 2020)). 
Even more specifically, Black women have significantly 
higher rates of serious health conditions, such as hyperten
sion and obesity, as well as more than double the rates of 
all women when looking at maternal or pregnancy-related 
mortality (Chinn et al., 2021). As such, when working with 
a trainee who is Black, identifies as female, has a disabil
ity, and is pregnant, a supervisor must be aware that this 
trainee is encountering multiple systems that have been 
demonstrated as being potentially life-threatening to them. 
Identities interact not only within the individual, interper
sonal level of our experience, but also at all other levels 
people exist within (Levine & Breshears, 2019). 

With an advanced social justice understanding and cul
tural humility, a supervisor can better contextualize and 
understand the ways in which a trainee may react in a 
given situation, or how they may be wary of interacting 
with certain professionals. In the same way a counselor 
uses their empathic understanding to identify the needs of 
their clients, a supervisor should be able to do the same for 
their trainees. As it pertains to professional dispositions, it 
is essential for supervisors to be able to see beyond a be
havior, tone, or language to better assess what is happen
ing for their trainee. For example, given the historic mal
treatment of Black people by medical professionals, a Black 
trainee who is pregnant may react harshly to a medical 
provider from whom they are seeking client information. 
Understanding the historic and systemic inequities trainees 
with multiple marginalized identities experience allows the 
supervisor to not only be empathetic for their trainee, but 
also to advocate for them in various situations where their 
dispositions may otherwise be assessed as being inadequate 
(Levine et al., 2021). 

Case Study   

Vivian is a third-year counselor education graduate 
trainee enrolled in a CACREP-accredited rehabilitation 
counseling program in the southern region of the United 
States. While Vivian is a nationally certified counselor 
(NCC), she is beginning her internship at a community re
habilitation center in a conservative city. In the first su
pervision session, Vivian asserts her identities as a Black, 
lesbian, and disabled person are salient to her given the 
intersection of the social and political phenomena taking 
place in the country. She also identifies as a lover of natural 
hair and has her hair styled in sisterlocks. Vivian views her 
hairstyles as a way of feeling liberated and remaining con
nected to her roots. She is also a community organizer who 
strives to link community members with resources on local, 
state, and national levels. When queried by her supervisor, 
Vivian describes the effect of “state-sanctioned violence 
happening against Black and Brown bodies” (e.g., Breonna 
Taylor, Sandra Bland, & George Floyd), which shapes her 
focus and how she identifies as a healer (i.e., while she 
understands she is a counselor, she views her professional 
identity as a healer). She is highly interested in serving the 
community. 

Joan is Vivian’s supervisor at the community rehabilita
tion center and serves as the placement coordinator for the 
rehabilitation counselor education program where Vivian is 
a trainee. Joan identifies as a second-generation Mexican 
American, non-disabled, Christian woman who is an ally 
to all who experience oppression. Joan indicated she was 
raised in an urban city on the west coast, which contributes 
to her love and respect for all people. In the first super
vision meeting, Joan thought she could enhance the su
pervisory alliance by engaging in explicit discourse around 
the Black Lives Matter (BLM) movement by expressing her 
disdain with how incidents of violence against all people 
have been addressed. Moreover, this was the first thing Joan 
did after introducing herself. Joan engaged in this discourse 
with the assumption that this is a topic “people like Vi
vian” would “appreciate and value.” During this conversa
tion, Joan expressed that women experience the same op
pression as Black people. Joan extended the conversation 
nearly ten minutes, citing her frustration with how the gov
ernment is failing to protect both women and all people of 
color. Joan’s disposition was jarring to Vivian and resulted 
in the trainee feeling reluctant to discuss anything about 
herself, wanting to focus solely on clients. Given what tran
spired, Vivian is feeling reluctant to discuss anything about 
herself with Joan given she perceives her supervisor’s mul
ticultural competence to be low. Vivian began to become ir
ritated with Joan, thus not engaging in her mild attempts to 
connect on an interpersonal level in supervision. While Vi
vian’s clinical work was not directly impacted, Joan became 
curious about what caused the rupture and how she might 
best serve Vivian as a trainee. Joan began to wonder how 
Vivian might establish relationships with current and fu
ture clients given that the supervisory relationship is rup
tured. 

When reflecting on the first supervisory meeting with 
Joan, Vivian was appalled at some of the ideological con
nections Joan inferred. For example, according to Joan, all 
Black folks want to discuss the current sociopolitical cli
mate in America. While Vivian was not averse to having 
discourse on the sociopolitical climate that impacts Black 
people, Joan’s approach perceivably centered on her dis
torted understanding. Also, Joan did not center the supervi
sory relationship with Vivian, rather centering on all types 
of oppression. This omission disregarded the unique expe
riences and pain that Black people may experience. Vivian’s 
strengths as someone who is already doing the work in the 
community was not lifted up, which was a missed oppor
tunity to bolster the supervisory relationship. A decolonial 
approach centers Vivian’s strengths as someone who is a 
pillar in the community. Joan’s comments on oppression 
did not center the nuances Black people may experience, 
which can be an impetus for an array of concerns (e.g., col
orblindness, anti-Black sentiment) to arise in the supervi
sory relationship. Vivian received Joan’s commentary on all 
oppression being “the same” as a slight to the pain Black 
people have historically experienced in America. Vivian’s 
reluctance to share important information to her person
hood impacts her development as a clinician in training 
(i.e., healer), thus impacting her effectiveness with clients. 
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Implications and Future Directions     

To our knowledge, this is one of the first contributions 
to the rehabilitation counseling literature addressing social 
justice supervision and professional dispositions. Although 
rehabilitation counseling is a profession that has deep roots 
in social justice and continues to examine societal oppres
sion of historically marginalized groups, additional work 
is needed in education, policy, practice, and research. The 
assessment of professional dispositions from a framework 
that includes social justice and disability considerations is 
a newer concept in counselor education. Implications and 
future directions are provided and separated by the salient 
stakeholders in rehabilitation counseling. 

Implications for Counselor Educators and      
Supervisors  

To infuse social justice in supervision authentically, 
there must be a shift from a compliance approach for in
cluding multicultural considerations in counselor educa
tion curriculum toward a commitment to social justice by 
understanding systems of oppression and their impact on 
trainees with disabilities and intersecting identities. Coun
selor educators and supervisors can commit to social justice 
by engaging in relevant continuing education and encour
aging additional training for site supervisors. In CACREP-
accredited counselor education programs, there can be an 
additional requirement for site supervisors to incorporate 
social justice in their supervision practices with trainees. 
Although disability curriculum is projected to be included 
in the forthcoming CACREP standards, there are many site 
supervisors who have not received disability-specific train
ing and education. At the program level, site supervisors 
could be supported by their respective program in receiving 
multicultural and social justice supervision training. Evi
dence of any previous social justice supervision training 
could be requested by program personnel. Programs should 
also provide site supervisors with training opportunities 
relevant to social justice supervision. These training oppor
tunities could be created and facilitated by relevant pro
gram faculty and/or staff. Furthermore, understanding the 
current chasm between professionals in the field and pro
fessional development opportunities within counseling, 
programs should consistently provide site supervisors with 
lists or listservs where other training opportunities are 
available. Additionally, programs should consider creating 
chapters of professional associations local supervisors can 
join, such as Counselors for Social Justice. 

Counselor educators must also create policies and proce
dures within their programs that promote socially just eval
uation of professional dispositions. A social justice mind
set must also be embedded within the faculty discussions. 
For example, programs can audit current practices and poli
cies to identify specifically where those practices account 
for systematic oppression of students with disabilities and 
other marginalized identities. How are programs support
ing students with disabilities in understanding how accom
modations requests can be different between the university 
system and a fieldwork site? What does program data iden

tify regarding trends with students with disabilities and 
other intersecting identities? Faculty must recognize that 
trends showing students with disabilities as being consis
tently evaluated lower on professional disposition assess
ments most likely indicates a failure of the assessment, 
rather than a failure of those students. Due diligence re
garding current practices and program data can help coun
selor educators understand trends within their program 
and become aware of more socially just practices. 

Inherently, the supervisor-trainee relationship is one 
with an established hierarchy, with power leaning toward 
the supervisor given their role as the experienced counselor 
and assessor. As marginalized members of society, people 
with disabilities are less likely to hold power and privilege 
(Ivey & Collins, 2003). Therefore, it is important for the 
supervisor to understand systems of oppression, specifi
cally as they relate to disability, and commit to a social jus
tice lens to ensure their role is not one that perpetuates 
inequities. Moreover, continuous self-assessment and cul
tural humility are foundational to the counseling process 
and can be modeled by counselor educators and supervisors 
as they assess professional dispositions. This will help mo
tivate practices to be socially just and inclusive of trainees’ 
disability experience. By CACREP programs ensuring site 
supervisors receive social justice supervision training, there 
will be an intentional infusion of social justice, so it moves 
beyond a “buzz word” and into practice and actionable be
haviors. 

Implications for Research    

It is essential for researchers to continue to explore so
cial justice and supervision to understand the impact to 
current practice better. Without additional research, it is 
unclear how to improve practice and outcomes, particularly 
as they relate to professional disposition assessment during 
supervision for trainees with disabilities. Empirical re
search on the effectiveness of social justice supervision 
on the trainee experience is necessary to determine eq
uitable practices. Additionally, there is a substantial gap 
in research examining professional disposition evaluation 
in counselor education, both within rehabilitation coun
seling and across all counseling specialties. Researchers 
must endeavor to better understand the experiences of stu
dents who are being evaluated on their professional dis
positions, as well as to further identify barriers to imple
menting systematic, equitable disposition evaluation using 
validated instrumentation and interrater reliability mea
sures. Finally, although rehabilitation counseling is steeped 
in a social justice foundation, research that better explains 
existing biases about rehabilitation counselors and educa
tors would aid in the development of evidence-based prac
tices for managing biases and developing socially just prac
tices for education and practice. 

Implications for Policy Makers and Leaders       

Supervision, both as a counselor in training and as a pro
fessional, is critical to both policy makers and leaders of the 
counseling field. Supervision helps both professionals and 
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counselors-in-training develop as ethical practitioners who 
understand the importance of how ethics will manifest in 
different realms (e.g., policy maker, lobbyist, educator) of 
the profession. Policy makers and leaders who are socially 
just can advocate to refine or to establish policies and pro
cedures that anchor social justice. For example, policy mak
ers can form substantive relationships with stakeholders 
(e.g., community members, leaders of agencies, accrediting 
bodies, and universities) to begin outlining what standards 
would enhance the development of socially just supervi
sors. Policy makers and leaders who have an intimate un
derstanding and experiential knowledge of the process will 
be better equipped to make informed recommendations to 
stakeholders. Policy makers and leaders who are intentional 
about the clinical relationship being socially just and ad
vancing the counseling discipline are better equipped to in
stitute policies and procedures that aid in demonstrating 
strong dispositional behaviors associated. 

Conclusion  

The current paper outlined important factors necessary 
for evaluating professional dispositions of counseling 
trainees with disabilities and intersecting identities using 
a social justice framework. Supervisors and educators must 
have a comprehensive understanding of social justice con
cepts related to professional counseling to overcome his

toric and systemic barriers experienced by trainees with 
disabilities (i.e., ableism). At the same time, educators and 
supervisors must recognize the limited specific and oper
ationalized guidance available to supervisors and educa
tors concerning the evaluation of professional dispositions 
for trainees with disabilities and/or additional marginal
ized identities. With these gaps in guidance, it is likely that 
trainees are experiencing inconsistent and inaccurate eval
uations that are likely to harm their future success as a 
counselor. 

Deliberately infusing social justice concepts into evalua
tion of professional dispositions with trainees with disabil
ities and/or multiple marginalized identities will improve 
evaluation practices. First, supervisors and educators must 
practice cultural humility by displaying openness, self-
awareness, egoless, supportive interactions, and self-reflec
tion and critique. Second, supervisors and educators must 
employ culturally competent assessment strategies. Imple
menting a contextual viewpoint and collaborative assess
ment strategies within the evaluation of professional dis
positions can improve accuracy and fairness within the 
evaluation process. Finally, intersectionality of identities 
must be deliberately considered by understanding that 
these identities are not separate and additive. 
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