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The unemployment and underemployment of transition-age youth with disabilities 
represents a major barrier to full participation in the range of adult life activities. The 
lack of participation in employment has a negative effect on their physical health, mental 
health, and overall quality of life. The state-federal vocational rehabilitation (VR) 
program is the largest program in the United States focused on helping individuals with 
disabilities achieve employment in support of independent living and community 
integration of persons with disabilities. However, in addition to VR programs, there are a 
number of public and private agencies focused on employment of transition-age youth 
with disabilities. In recognition of the multiple stakeholders and supports, the Workforce 
Innovation and Opportunities Act of 2014 (WIOA) emphasizes the need for collaboration 
between VR programs and other agencies and providers. The purpose of this study was to 
conduct a scoping review to identify effective collaborative practices for improving 
transition to work of transition-age youth with disabilities. Through a methodical review 
of the literature, 31 articles were identified that met the research protocol criteria. 
Findings from this scoping review are provided along with implications for efforts to 
promote collaboration between VR programs and other entities. 

While the transition from school to adult life of tran-
sition-age young adults with disabilities is considered a 
critical phase in itself, the high unemployment rates ex-
perienced by these individuals presents unique challenges. 
Unemployment serves as a major challenge as it prevents 
individuals with disabilities from community participation, 
including employment participation, and has great nega-
tive impacts on their physical health, mental health, and 
quality of life (Iwanaga et al., 2021; Murali & Oyebode, 
2004; Storlie et al., 2016). Studies have shown that unem-
ployment affects people beyond their socio-economic sta-
tus. In specific, long-term unemployment is more likely to 
lead to depression and anxiety disorders, alcohol use dis-
orders, lower self-esteem, and quality of life (Dutta et al., 
2008; Hall et al., 2013; Mueller, 2017). As a result, par-
ticipating in competitive integrated employment (CIE) and 
other meaningful work activities is crucial to the health and 
well-being of individuals with disabilities, as well as a fun-
damental human right (Chan et al., 1997; Ditchman et al., 
2013). 
Employment, particularly those positions with benefits, 

allows individuals to provide for themselves, live indepen-
dently and with dignity, connect with people, access 
healthcare services, and function as a productive member 

of society. Hence, work is essential for both the physiolog-
ical and psychological well-being of people with and with-
out disabilities (Fryers, 2006). Youth have been described 
as living in a sensitive time because of the effects unem-
ployment has had on their mental health, which may per-
sist until their adulthood (Fergusson et al., 2014; Ham-
marström & Janlert, 2002; Strandh et al., 2014; Viner et al., 
2015). Employment for transition-age youth, regardless of 
disability status, is one of the most desirable social achieve-
ments (Hendricks, 2010), with activities such as career ex-
ploration, preparation for an occupation, and establish-
ment of a career being key to the developmental stage in 
which they are (Lechner et al., 2016; Super, 1990). More-
over, transition-age youth go through the developmental 
stage of emerging adulthood, which indicates that indi-
viduals are expected to experience an “exploration” phase 
where individuals encounter the different possibilities for 
their future (Arnett, 2000). 
During this developmental stage, individuals then en-

gage in identity exploration where they may gradually be-
gin embracing adult-like responsibilities and behaviors, 
along with other areas in relation to their life as an adult 
such as employment (Arnett, 2004, 2006). Additional ben-
efits of employment for transition-age youth with disabil-
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ities include better health outcomes (Dean et al., 2018), 
higher quality of life (Eggleton et al., 1999; Huang et al., 
2012), fewer struggles with development of sense of pur-
pose (Nevala et al., 2019), more opportunities to socialize 
with others and develop relationships (Auerbach & 
Richardson, 2005; Test et al., 2000), and higher sense of be-
longingness (Koletsi et al., 2009; Leufstadius et al., 2009). 
Despite the significance and benefits employment has on 
transition-age youth, in 2020, the employment rate for 
youth with disabilities between the ages of 16 and 19 was 
23.6% versus 35% for those without disability; whereas for 
those between the ages of 20 and 24, the employment rate 
was 44.2% versus 70.4% for those without disability (U.S. 
Department of Labor, 2020). 
The state-federal vocational rehabilitation (VR) program 

is the largest program in the United States helping in-
dividuals with disabilities achieve employment, indepen-
dent living, and community integration and participation 
goals. Currently there are state VR agencies in all 50 states 
and U.S. trust territories. However, the public VR program 
has had limited success in serving youth with disabilities 
in the transition to employment or postsecondary educa-
tion (Burgess & Cimera, 2014). In response to the lack of 
progress in serving these youth, several initiatives have 
been offered to increase public VR program capacity. The 
Workforce Innovation and Opportunities Act (WIOA) man-
dates 5% of public VR programs’ funding to be expended 
directly on services for youth with disabilities to coordinate 
and collaborate on pre-transition and transition-related ac-
tivities. However, one of the major challenges VR profes-
sionals are facing is how to implement transition and VR 
services for transition-age youth and young adults with dis-
abilities that are grounded in scientifically-based research 
required by the Individuals with Disabilities Education Act 
(IDEA) and the Rehabilitation Act. 
According to the U.S. Department of Labor (2020), to 

promote outcomes among youth in transition, WIOA also 
fosters regional collaboration whereby states must identify 
economic regions among their state and local areas where 
each of the regions is required to coordinate planning and 
service delivery strategies. This legislation also emphasizes 
employer engagement, particularly in ensuring workforce 
investment activities meet the needs of employers, and 
support regions economic growth through collaboration 
and coordination among employers, economic entities, and 
service providers. Section 223 of WIOA also depicts agency 
collaboration to occur whenever possible to avoid dupli-
cation of services and expand the impact of such collabo-
rations and/or activities provided. Lastly, WIOA mandates 
collaboration among employment, educational, and other 
human resource programs to integrate service delivery to 
enhance better long-term employment outcomes for indi-
viduals who are receiving such services, such as transition-
age youth with disabilities (U.S. Department of Education, 
2016). 
Moreover, the updates to WIOA in 2014 continue to ad-

vocate for strong interagency collaboration between state-
federal VR programs and schools by mandating that youth 
between the ages of 14 and 24 who are transitioning from 

school to employment must work with VR agencies (U.S. 
Department of Education, 2014). Additionally, VR agencies 
and schools are also required to work collaboratively to pro-
vide the needed pre-employment transition services (pre-
ETS) transition-age youth with disabilities may need, along 
with engaging with and supporting parents and students 
throughout the transition from school to employment (U.S. 
Department of Education, 2014). The aim of pre-ETS is to 
serve as a career pathway for transition-age youth with dis-
abilities through the provision of information and experi-
ences related to career development. As described in WIOA 
of 2014, there are five activities within pre-ETS: job explo-
ration counseling, work-based learning experiences, coun-
seling on postsecondary opportunities, work-related train-
ing, and instruction in self-advocacy. 
Furthermore, WIOA of 2014 aims to enhance the transi-

tion from school to work of transition-age youth with dis-
abilities. This is due to, as previously mentioned, its call 
for ongoing development and strengthening of interagency 
collaborations, along with service provision for this popula-
tion. Although stakeholders have begun implementing said 
practices mandated by WIOA, there is limited research ex-
amining the existent scientifically valid and effective col-
laborative practices to enhance employment outcomes of 
transition-age youth with disabilities. Given the crucial role 
interagency collaborations can play in the transition out-
comes of these youth (e.g., employment), this study sought 
to examine the literature to better understand existent col-
laborative projects. 

Purpose of the Study     

The purpose of this study was to conduct a scoping re-
view to identify effective collaborative practices for improv-
ing transition to work of transition-age youth with disabil-
ities. The following research question was addressed in the 
current study: 

Methods  
Research Design   

Scoping review is a process of systematically mapping 
the existing landscape of literature and examining knowl-
edge gaps for developing recommendations for future re-
search (Arksey & O’Malley, 2005; Levac et al., 2010). This 
approach of reviewing the literature is ideal for research 
topics that are complex and have not been empirically and 
systematically examined sufficiently, without removing 
practices that are not evidence-based practices but 
nonetheless provide important practice and guidance for 
future research directions (Dijkers, 2009; Johnston et al., 
2009). 

1. Which collaborations between services providers 
(e.g., secondary education, VR, other providers) are 
found to be scientifically valid and effective for im-
proving transition to work of youth with disability? 
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Research Procedure   

This scoping review followed PRISMA-ScR (Preferred Re-
porting Items for Systematic reviews and Meta-Analyses 
Extension for Scoping Reviews) guidelines (Tricco et al., 
2018) to increase methodological transparency and uptake 
of research findings. It was developed according to pub-
lished guidance by the EQUATOR (Enhancing the QUAlity 
and Transparency Of health Research) Network for the de-
velopment of reporting guidelines (Moher et al., 2009, 
2010; Tricco et al., 2018). The PRISMA-ScR guidelines pro-
vide 17 preferred reporting items, such as database search, 
reviewing process, information sources, and synthesis. In 
addition, Arksey and O’Malley (2005) and Levac et al. (2010) 
recommended including consultation with experts in the 
field to make sure to cover important documents of the 
theme. 

Database Search   

Database. This scoping review included a search among 
the eight following electronic bibliographic databases: (a) 
CINAHL Plus, (b) Education Research Complete, (c) ERIC, 
(d) Family & Society Studies Worldwide, (e) Family Studies 
Abstracts, (f) Social Work Abstracts, (g) APA PsycInfo, and 
(h) APA PsycArticles. The search was limited to peer-re-
viewed articles only, studies in the United States, and works 
published in the English language from 2005 to 2020 to 
capture current practices, as well as how the landscape has 
changed over time. 
Keywords. The literature search was further facilitated 

by five categories of keyword search terms. The selection 
of keywords was based on the nature of the research ques-
tion and the scoping review. The first keyword search term 
was related to disability (disab* OR handicap* OR impair* 
OR behavior disorder OR autism OR emotional disorder OR 
learning disorder OR developmental disorder OR mental 
ill* OR intellectual disorder). To further narrow the popula-
tion of interest, youth keywords were implemented (youth 
OR transition* OR teenag* OR adoles* OR “high school” 
OR student), as well as employment keywords (job OR work 
OR employ* OR hire OR career OR intern*). Lastly, general 
keywords (collabor* OR coordinat* OR MOU OR partners* 
OR cooperat*) and specific keywords (Federal* OR state* 
OR privat* OR public OR contract OR grant) were selected 
based on the nature of the present study’s research ques-
tion. 

Reviewing Process   

Subsequent to the initial literature search, there were 
three processes used to filter out articles that did not meet 
the inclusion criteria: title review, abstract review, and full-
text review. The inclusion criteria for title review were that 
articles must be related to “employment” and “disability.” 
The inclusion criteria for the abstract review indicated that 
articles had to be associated with “youth with disability or 
chronic illness” or “employment” or “transitional services.” 
For the full-text review, the inclusion criteria were that ar-
ticles needed to relate to “disability or chronic illness” or 

“employment” or “service providers collaboration on tran-
sitional services”. Lastly, as recommended by Arksey and 
O’Malley’s (2005) and Levac and colleagues (2010), a con-
sultation with stakeholders (i.e., research expert in the ar-
eas of collaboration, transition-age youth, and transition to 
work) was implemented where they were asked to review 
the references to ensure all the collected articles were ap-
propriate and no critical articles were missing from the 
scoping review literature. 
The reviewing process was facilitated primarily by two 

members of the research team. Prior to beginning the re-
search project, the research team members received train-
ing on the basics of scoping reviews, as well as on interrater 
reliability, to promote consistency of inclusion/exclusion 
judgment. For the first two review processes (title and ab-
stract review), two members of the research team reviewed 
each study independently. Articles were excluded when 
both raters concluded the article did not meet the inclusion 
criteria. In situations where disagreements between the re-
viewers occurred, an additional reviewer was assigned to 
review the article. If the additional reviewer believed the 
article did not fit the inclusion criteria, the article in ques-
tion was dropped from consideration. For the full-text re-
view, the articles remaining after the abstract review were 
divided among the two raters. Each rater then reviewed the 
corresponding articles independently and consulted with 
the additional reviewer if questions came up about the in-
clusion or exclusion of a particular article. Furthermore, 
due to two raters being involved in the title and abstract re-
viewing process, Cohen’s kappa (κ) was utilized as the mea-
sure for the interrater reliability estimate, as suggested by 
McHugh (2012). Rationale for not calculating the interrater 
reliability estimate (i.e., Cohen’s kappa) for the full-text re-
view was due to only one rater reviewing the articles. 
Expert Consultation.  After the full-text review was 

completed, a consultation was sought with an expert (i.e., 
researcher) in the areas of collaboration, transition-age 
youth, and transition to work. The consultant was asked to 
review the articles to help identify important articles that 
were missing from our collection. 
Synthesizing Literature.  The studies collected via the 

electronic database search and expert consultation were 
analyzed through a recursive process of reflecting on 
emerging themes. Two research members facilitated the 
process of identifying and synthesizing recurrent themes. 
Once the themes were identified, the research team con-
tinued integrating the data by reviewing the articles and 
writing the summary of each theme. We utilized the same 
literature synthetization procedure as in the Iwanaga and 
colleagues (2021) study. 

Results  
Study Selection   

The initial literature search within the selected eight 
databases generated a total of 686 articles. The title review 
resulted in 334 duplicate articles and 271 excluded articles, 
resulting in 81 articles moving to the abstract review. The 
interrater reliability estimate for the title review was 72% 
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(κ = 0.72), indicating a moderate agreement as suggested 
by Cohen (1960). The abstract review resulted in the exclu-
sion of 32 additional articles, leaving 49 articles for the full-
text review. The interrater reliability was 60% (κ = 0.60), 
also indicating a moderate agreement as suggested by Co-
hen (1960). In the full-text review, 22 additional articles 
were excluded due to not meeting the inclusion criteria. 
Additionally, two other articles were also excluded because 
the studies took place outside the United States, resulting 
in not meeting the stated inclusion criteria. Moreover, to 
guarantee the scoping review was comprehensive of collab-
orative projects promoting transition to work of transition-
age youth with disabilities, we consulted with an expert. 
The expert identified six relevant additional studies that 
were added to our literature collection. Ultimately, there 
were a total of 31 articles in the final literature collec-
tion, with 25 articles from the overall three-step reviewing 
process and six from the expert consultation (see Figure 1). 

Summary of Contents    

Our scoping review demonstrated that the number of 
studies concerning collaborative efforts for transition ser-
vices has dramatically increased during the last decade. 
Majority of the articles (n = 24; 77%) related to collabora-
tion of transition services for transition-age youth with dis-
abilities were published within the last seven years. This is 
not surprising as WIOA of 2014 requires state VR agencies 
to partner with local and state agencies, such as schools 
and employment centers, pushing the move toward intera-
gency collaboration in transition services and giving birth 
to a number of new collaborative programs (Fabian et al., 
2016). Furthermore, 17 of the 24 articles were published be-
tween 2017 and 2020, speaking to the increased attention 
and interest in collaborative efforts to encourage better 
outcomes for transition-age youth with disabilities. Out of 
the 31 selected studies, 26 addressed collaborations, while 
five addressed barriers in collaborations. To further exam-
ine the 31 collected studies, themes were developed to pro-
vide a more structured discussion about the literature. As a 
result, four major themes were observed: (a) nature of the 
partnerships, (b) nature of the collaborations, (c) outcomes 
from collaborations, and (d) barriers to collaborations. 

Nature of the Partnerships     

Numerous partnerships were observed through the se-
lected 31 studies, with a variety of collaborators such as 
VR, school districts, universities, businesses, families, ad-
vocates, adult service providers, medical centers, and pri-
vate service providers. For example, the New York State 
Model Transition Program (MTP) was one of the studies 
that addressed a collaborative project between VR and 
schools (Karpur et al., 2014). Meanwhile, the Indiana 
School-to-Work Collaborative project was also among one 
of the observed multi-agency collaborations in our review, 
where stakeholders included VR, school districts, commu-
nity employment and rehabilitation providers, representa-
tives from the state parent center, and other adult service 
providers (e.g., mental health, developmental disabilities, 

workforce development; Grossi et al., 2019). As a result of 
such diverse collaborative teams, partnerships in the lit-
erature search were depicted in the following categories: 
multi-agency collaborations (n = 12), VR and schools (n = 
7), VR and businesses (n = 7), VR and universities (n = 3), VR 
and families (n = 1), and private service provider and busi-
nesses (n = 1). 

Nature of the Collaborations     

Collaborations observed in the literature search were 
classified into five categories: Project SEARCH (n = 6), 
PROMISE (n = 4), PIE (n = 4), other collaborative transition 
projects (n = 7), and informal collaborations (n = 5). 

Project SEARCH   

The Project SEARCH Model is an employer-based edu-
cation and employment transition program consisting of a 
9-month job training program for youth with intellectual 
and developmental disabilities (IDD) who are in their last 
year of high school (Rutkowski et al., 2006). Students in 
the training program participated in a 10 to 12-week in-
ternship in a community business, with daily classroom in-
struction that facilitated the development of a wide set of 
skills such as social communication and employability skills 
(Whittenburg et al., 2020). Collaborators involved in the 
program varied from state to state, however the primary 
contributors included VR counselors and businesses. Pro-
ject SEARCH can also be applied with additional supports 
relating to autism spectrum disorder (ASD), known as the 
Project SEARCH Plus ASD Supports Model. This model’s 
purpose is to better support youth with ASD and aims to 
do so through the incorporation of three additional compo-
nents: (a) onsite, intensive, systematic instruction follow-
ing applied behavioral analysis (ABA) principles; (b) pro-
vision of support and consultation from a behavior/autism 
specialist; and (c) thorough training in ASD and the Project 
SEACH Model (Whittenburg et al., 2020). A total of six Pro-
ject SEARCH-related studies were identified in our search 
(Christensen et al., 2015; Müller & VanGilder, 2014; Schall 
et al., 2015; Wehman et al., 2012, 2014; Whittenburg et al., 
2020). 

PROMISE  

The Promoting the Readiness of Minors in Supplemental 
Security Income (PROMISE) projects were funded by the 
U.S. Department of Education to promote collaborative ef-
fort for transition-age youth with disabilities among differ-
ent stakeholders, such as universities, state VR, secondary 
schools, community service providers, and families. Ac-
cording to the Social Security Administration (n.d.), there 
are currently a total of six projects across 11 states that 
have incorporated this model. States that have participated 
include Maryland, New York, Arkansas, Wisconsin, Califor-
nia, and the six-state ASPIRE consortium that included Ari-
zona, Colorado, Montana, North Dakota, South Dakota, and 
Utah. Services within PROMISE included case management, 
employment-promoting services, benefits counseling, and 
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Figure 1. PRISMA Flow Chart of Article Selection       

financial education, among many others (Livermore et al., 
2020). A total of four PROMISE-related studies were iden-
tified in our search. These specific projects were comprised 
of Wisconsin PROMISE (Hartman et al., 2019), Maryland 
PROMISE (Luecking et al., 2019), ASPIRE—a PROMISE ini-
tiative (Ipsen et al., 2019), and an evaluation of the overall 
PROMISE services (Livermore et al., 2020). 

PIE  

The Partnerships in Employment (PIE) project was 
funded by the Developmental Disabilities Assistance and 
Bill of Rights Act Reauthorization of 2000 (DD Act) Projects 
of National Significance and the Administration on Intel-
lectual and Developmental Disabilities (AIDD). The PIE 

project utilized a cross-systems approach to bring tradi-
tionally non-communicating agencies together (Tucker et 
al., 2017). Collaborators included stakeholders from devel-
opmental disabilities (DD) agencies, VR agencies, state ed-
ucation agencies, and the state DD council. These entities 
worked together to deliver activities focused on employ-
ment preparation for high school students with IDD, as well 
as providing CIE opportunities for young adults prior to 
graduation. There has been a total of 14 states that have 
participated in the PIE project: California, Iowa, Missis-
sippi, Missouri, New York, Wisconsin, Alaska, Tennessee, 
District of Columbia, Hawaii, Kentucky, Massachusetts, 
South Carolina, and Utah (Youth Employment Solutions 
Center, 2020). 
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Our scoping review identified a total of four PIE-related 
studies. The specific projects included the Missouri PIE 
Project (i.e., Show-Me-Careers; McVeigh et al., 2017), the 
Mississippi PIE Project (i.e., Mississippi Partnerships for 
Employment for Youth and Young Adults with Intellectual 
and Developmental Disabilities {MSPE}; Hughes, 2017), the 
New York PIE project (i.e., New York State Partnerships 
in Employment Systems Change; Christensen et al., 2017), 
and a study evaluating the eight PIE projects (i.e., projects 
from the states of California, Iowa, Mississippi, Missouri, 
New York, Wisconsin, Alaska, and Tennessee; Tucker et al., 
2017). Nonetheless, our search did not find PIE studies re-
lating to the projects in the following five states: District 
of Columbia, Hawaii, Kentucky, Massachusetts, and South 
Carolina. A potential explanation for this is that articles ad-
dressing PIE projects in the listed states (e.g., Hawaii) were 
not published in the timeframe within which our scoping 
review was focused (i.e., 2005-2020). 

Other Collaborative Transition Projects     

An additional seven collaborative transition projects 
were identified that included the following: (a) California 
Employment Consortium for Youth with IDD (CECY), (b) 
Paid Apprenticeship and college for Youth with disabilities 
(PAY Check) program, (c) Jobs by 21 Partnership Project, (d) 
Guided Group Discovery (GCD), (e) Indiana School-to-Work 
Collaborative Transition Model, (f) New York State Model 
Transition Program (MTP), and (g) Transitional Workforce 
Project. A brief description of each project is provided be-
low. 
California Employment Consortium for Youth with       

IDD (CECY).  This project consisted of a partnership among 
45 representatives from 25 local and state agencies, orga-
nizations, families, and stakeholders (Raynor et al., 2017). 
The project followed two models for change: (a) a high-per-
forming states framework that identifies effective elements 
for employment systems change, and (b) a collaborative 
leadership that works in engaging diverse stakeholders in 
conversations, mutual learning, shared responsibility, and 
action. The mission of this program was to promote policy 
change and strengthening the state systems and communi-
ties in California, with the goal of increasing CIE outcomes 
for youth with IDD (Tarjan Center at UCLA, n.d.). 
Paid Apprenticeship and college for Youth with dis       -

abilities (PAY Check) Program.    The PAY Check program is 
a multi-component secondary transition program for youth 
with disabilities from under resourced schools in New Or-
leans and includes partnerships among the University Cen-
ter of Excellence in Developmental Disabilities, state VR, 
Local Education Agencies (LEA), Delgado Community Col-
lege, and University Medical Center-New Orleans (Wilson 
et al., 2017). The program has multiple sources of funding 
through an earlier grant focused on postsecondary educa-
tion youth with intellectual disability from the U.S. De-
partment of Education. The typical length of the program 
consists of three semesters and includes the following four 
key components: work-based high school diploma, post-
secondary education, paid apprenticeship components, and 
ongoing self-determination training. The PAY Check pro-

gram is the first program for people with disabilities that 
formally integrates all four key components. 
Jobs by 21 Partnership Project.     This project was de-

veloped as a result of a majority of young adults with IDD 
in Washington not having successful transition outcomes 
from school to employment (Winsor et al., 2011). This pro-
ject is also one of eight partnerships of the Employment 
National Transitions Systems Change Project. The purpose 
of Jobs by 21 Partnership Project was to identify, develop, 
and promote policies and practices to improve transition 
outcomes, such as obtaining competitive employment and 
postsecondary education (Winsor et al., 2011). This project 
was developed in 2007 by the state legislature of Washing-
ton with the goal of establishing state-wide partnerships 
between the Division of Development Disabilities, counties, 
and schools to ensure students use the needed, available 
supports while in school and thus enhance their likelihood 
of obtaining employment (Winsor et al., 2011). 
Guided Group Discovery (GCD) Approach.     The GCD 

approach was developed as a new approach to customized 
employment where multiple agencies provided support to 
transition-age youth and adults to attain successful em-
ployment outcomes (Salon et al., 2019). Collaborators in-
volved in the facilitation of this approach were the Oregon 
VR Agency and the National Center on Leadership for the 
Employment and Economic Advancement of People with 
Disabilities (LEAD Center). The GCD approach consisted of 
a weekly one to two-hour session for a total of five to six 
weeks, where facilitators supported transition-age youth 
and adults with disabilities in developing a “Blueprint for 
Employment” to help them discover their interests, skills, 
support network, and potential employers (LEAD Center, 
n.d.). 
Indiana School-to-Work Collaborative Transition     

Model. The Indiana School-to-Work Collaborative Transi-
tion Model was funded by the National Institute on Disabil-
ity, Independent Living, and Rehabilitation Research (NI-
DILRR). This model was developed by VR, schools, The Arc, 
and the special education center, among other entities in 
the state of Indiana. Interventions under this model con-
sisted of the incorporation of a career coach in schools that 
supported students in a various set of ways. Responsibili-
ties of the career coach included the following: (a) serve as 
a liaison between student and adult agencies and work ex-
periences, and (b) be the main point of contact for schools, 
families, community, and providers (Grossi et al., 2019). 
New York State Model Transition Program (MTP).        

This transition program involved the collaboration between 
LEA and community partners (e.g., community rehabilita-
tion providers) with the goal of improving postsecondary 
outcomes for youth with disabilities. Funding for this pro-
gram was made possible through the VR agency of the New 
York State Education Department (NYSED) which provided 
MTP grants to sixty LEA (Brewer et al., 2011). Further-
more, requirements of program included the following: (a) 
usage of evidence-informed transition to adulthood strate-
gies, (b) development of networks with community-based 
service providers for a more collaborative service delivery, 
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and (c) collaboration with local VR district offices (Karpur 
et al., 2014). 
Transitional Workforce Project.   This project was 

funded through a transition workforce grant project that in-
volved the collaboration between the state workforce com-
mission, school districts, and employers who were part of 
the consortium (Brendle et al., 2019). The purpose of the 
project was two-fold, to prepare: (a) students with learning 
disabilities for a job setting, and (b) employers that were 
part of the consortium to understand the needs of students 
in the workplace. Moreover, students in this project were 
assigned to a job coach that had received training in quality 
job indicators for students with learning disabilities. Em-
ployers who were part of this project also received the same 
training as job coaches. The selected quality job indicators 
for this project were in the areas of safety, productivity, 
attendance, acceptable behavior, punctuality, on-the-job 
training, job coaching, and writing and/or communication-
related accommodations (Brendle et al., 2019). 

Informal Collaborations   

A total of five informal collaborations were found in our 
scoping review relating to career assessment services (Her-
bert et al., 2010), employers’ perspectives on work-based 
learning experiences (Riesen & Oertle, 2019),VR profes-
sionals’ influence on curricula for youth with severe disabil-
ities (Plotner & Dymond, 2017), postsecondary programs’ 
collaborative efforts (Grigal et al., 2012), and a video-mod-
eling intervention (Allen et al., 2010). Due to the great im-
pact career assessments have on employment outcomes of 
youth with disabilities, Herbert and colleagues (2010) an-
alyzed the career assessment practices provided to high 
school youth with disabilities in Pennsylvania via a 
statewide online survey for transition professionals (e.g., 
VR counselors, special education teachers, high school 
staff, transition counselors). Among the various research 
questions the researchers examined in the Herbert et al. 
(2010) study, one was pertaining to the perceived level of 
collaboration in the career service delivery along with their 
views on such collaboration. Consequently, Riesen and 
Oertle (2019) examined employers’ perspectives in the de-
velopment of work-based learning experiences for youth 
with disabilities where they collected data through online 
surveys provided to employers in a western state in the 
United States. 
As an effort to better comprehend the collaborative ef-

forts within curriculum decisions for youth with the most 
significant disabilities, a population that is known to have 
the lowest employment outcomes, Plotner and Dymond 
(2017) investigated the role VR professionals had on cur-
ricula development for youth with severe disabilities. Re-
searchers interviewed six VR transition specialists in a Mid-
western state, with the aim to further comprehend the 
existing collaborative process by which curriculum deci-
sions were being made. Moreover, Grigal and colleagues 
(2012) explored the collaborative efforts between postsec-
ondary programs and school systems (i.e., K-12 and post-
secondary institutions) as well as the impacts it had on em-
ployment supports provided to students with IDD. The last 

informal collaboration identified involved a video-model-
ing intervention that taught vocational skills in a social set-
ting to male youth with ASD (Allen et al., 2010). In Allen 
and colleagues’ (2010) study, participants were trained to 
fulfill their job as a WalkAround mascot® whose responsi-
bilities included entertaining customers in a retail setting. 
The video-modeling intervention was a collaborative pro-
ject between a University Center for Excellence in Develop-
mental Disabilities and a local private business. 

Outcomes from Collaborations    

The outcomes from the overall collaborations found in 
this literature search can be best understood in the fol-
lowing four categories: increased collaborations (n = 5), in-
creased readiness to go to work for youth (n = 7), increased 
work attempts and retention for youth (n = 13), and facili-
tated policy changes (n = 3). 

Increased Collaborations   

Studies reported beneficial and efficacious employment 
outcomes for youth as a result of these collaborative efforts. 
Livermore et al. (2020) found formal partnership and reg-
ular communication increased interagency collaborations 
across PROMISE states where multiple stakeholders col-
laborated to develop and implement transition programs 
for low-income youths with disabilities who received Sup-
plemental Security Income (SSI). Additional projects that 
demonstrated to enhance collaborations included the 
eight-state PIE projects, Show-Me-Careers Initiative (i.e., 
Missouri PIE project), MSPE project (i.e., Mississippi PIE 
project), Indiana School-to-Work Collaborative Transition 
Model, and CECY. More specifically, the Show-Me-Careers 
Initiative increased the engagement between employers 
and communities, thus contributing to more employers hir-
ing students with IDD in paid work experiences (McVeigh 
et al., 2017). Additionally, the MSPE project resulted in 
changes for self-advocates, family members, educators, and 
businesses regarding their attitudes, knowledge, and 
awareness of employment for youth with IDD (Hughes, 
2017). Thus, changes in perspectives on employment for 
the identified population can enhance collaboration among 
entities, as it can facilitate members’ agreement on a vision 
and outcome (e.g., improvement of employment outcomes 
for youth with disabilities). Other projects such as the In-
diana School-to-Work Collaborative Transition Model in-
creased schools’ connections with adult service providers 
(Grossi et al., 2019), whereas CECY strengthened ties 
within stakeholders and its partnering agencies, families, 
and organizations, thus establishing cross-system account-
ability (Raynor et al., 2017). 

Increased Readiness to Go to Work for Youth         

Collaborative efforts such as Project SEARCH, PROMISE, 
MSPE, GCD, New York State MTP, and the Indiana School-
to-Work Collaborative Transition Model demonstrated a 
contribution to youths’ readiness to go to work in a variety 
of ways. First, there were three projects that contributed 
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to youths with disabilities’ understanding of employment, 
along with building the needed skillsets for work. For exam-
ple, the MSPE project showcased positive changes in atti-
tude and awareness of employment among youth with IDD 
(Hughes, 2017). Similarly, the GCD approach revealed that 
youth with disabilities exposed to this tool reported having 
a better understanding and relationship with adult services 
agencies thus increasing youth’s confidence in seeking em-
ployment (Salon et al., 2019). Meanwhile, Project SEARCH 
showed significant progress in youth with ASD’s specific 
entry-level job skills and workplace behaviors, such as the 
ability to send emails and exhibit a good work ethic (Müller 
& VanGilder, 2014). 
Second, there were four projects that reported interven-

tions and activities that increased the likelihood of success-
ful employment outcomes among youth with disabilities. 
For example, the provision of career assessments early on 
in high school (i.e., within the first two years) suggested 
a greater likelihood of obtaining employment due to the 
early exposure to career exploration activities (Herbert et 
al., 2010). Similarly, the New York State MTP also sup-
ported the significance of youth being exposed to career 
development activities by demonstrating its association to 
better employment outcomes (Karpur et al., 2014). The New 
York State MTP also highlighted the importance of having 
postsecondary education and employment goals in individ-
ualized education plans (IEPs) due to thier positive associ-
ation to youth engagement in in-school work and receiv-
ing services from community-based providers (Karpur et 
al., 2014). Moreover, the Indiana School-to-Work Collabo-
rative Transition Model revealed that having a career coach 
in high schools increased the work-based learning expe-
riences available to students with disabilities, resulted in 
better employment outcomes, and increased the connec-
tions to adult service providers (Grossi et al., 2019). Lastly, 
the PROMISE ASPIRE initiative suggested that the number 
of in-person meetings and early engagement in self-deter-
mination training were significant predictors of long-term 
employment for youth with disabilities receiving SSI (Ipsen 
et al., 2019). 

Increased Work Attempts and Retention for Youth        

Youth with disabilities engaged in more work attempts 
after partaking in collaborative programs such as Project 
SEARCH, PROMISE, PIE, Show-Me-Career Initiative, MSPE, 
Jobs by 21 Partnership Project, Indiana School-to-Work 
Collaborative Transition Model, New York State MTP, and 
the Transitional Workforce project. Project SEARCH, for ex-
ample, was associated with attainment of competitive em-
ployment among youth with ASD (Wehman et al., 2014), 
with youth participating in the program having higher 
wages, job retention, and number of hours worked per week 
(Christensen et al., 2015). Similar findings were observed 
in youth with ASD that were military-dependent and -con-
nected that participated in Project SEARCH (Whittenburg 
et al., 2020). As for PROMISE, the established interagency 
collaborations and integration of services and supports re-
sulted in better employment and earning outcomes for 
youth with disabilities receiving SSI (Hartman et al., 2019; 

Livermore et al., 2020). Thus, indicating that PROMISE 
overall was positively associated with employment and 
earning outcomes for youth with disabilities receiving SSI. 
The PIE projects removed systemic barriers and imple-

mented practices that supported CIE through business en-
gagement, family engagement, and expanding postsec-
ondary education options (Tucker et al., 2017). More 
specifically, the Show-Me-Careers Initiative (i.e., Missouri 
PIE project) increased student employment, both part-time 
and paid employment (McVeigh et al., 2017). The MSPE 
Project (i.e., Mississippi PIE project) conducted two pilot 
projects among two selected school districts, where both 
pilot projects demonstrated improved transition services 
outcomes and employment experiences. A total of 72 stu-
dents that participated in the MSPE pilot projects obtained 
employment in the community (Hughes, 2017). Similarly, 
the Jobs by 21 Partnership Project indicated that youth with 
disabilities that participated in the project had a greater 
likelihood of youth obtaining employment after school exit 
(Winsor et al., 2011). 
The Indiana School-to-Work Collaborative Transition 

Model (Grossi et al., 2019) and the New York State MTP 
(Karpur et al., 2014) were additional collaborative projects 
that demonstrated to increase employment outcomes of 
youth with disabilities. Specifically, the New York State 
MTP reported that the likelihood of youth with disabilities 
achieving successful postsecondary outcomes (e.g., em-
ployment) were doubled compared to youth with disabili-
ties that did not participate in the project (Karpur et al., 
2014). Additionally, the Transitional Workforce project 
demonstrated to adequately support youth with learning 
disabilities, primarily by increasing their ability in complet-
ing their job tasks more satisfactorily (Brendle et al., 2019), 
thus increasing the likelihood of youth with learning dis-
abilities maintaining the job. Moreover, for youth with se-
vere disabilities, it was noted that employment outcomes 
could be improved when VR professionals and school per-
sonnel coordinated in decisions involving the school cur-
riculum (Plotner & Dymond, 2017). 

Facilitated Policy Changes    

Three projects in our literature search identified out-
comes relating to collaborations that resulted in facilitation 
of policy changes, with some relating to employment. The 
PIE projects led to policy changes and development relating 
to employment-focused policies, such as prioritizing CIE 
over sheltered workshops and subminimum wage and es-
tablishing funding for employment services and initiatives 
focused on CIE (Tucker et al., 2017). Specifically, the MSPE 
project resulted in changes in government and agencies 
policies and procedures as well as changes in policymakers’ 
attitudes, knowledge, and awareness of employment for 
youth with IDD (Hughes, 2017). Lastly, the CECY project 
saw policy changes that supported CIE for youth with dis-
abilities (Raynor et al., 2017). 
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Barriers to Collaboration    

Although there were various benefits from collabora-
tions particularly in relation to successful employment out-
comes for youth, researchers have also identified several 
barriers to collaborative efforts. A total of five studies were 
identified in our search that addressed barriers in collabo-
rations. However, there were some additional studies that, 
apart from addressing various collaborative efforts, also 
identified barriers to collaboration. To better comprehend 
the overall barriers discussed in the set of studies, the fol-
lowing four categories were identified: duplication of tasks 
(n = 1), system costs (n = 1), employer and provider atti-
tudes (n = 2), and gaps between services (n = 4). 

Duplication of Tasks    

Our scoping review revealed that duplication of tasks 
was among one of the barriers of collaboration. More 
specifically, duplication of tasks was observed to hinder the 
successful transition outcomes of youth with disabilities 
within collaborative projects and efforts. Students, direc-
tors, and coordinators of an office of disability services at 
a university expressed particular concerns on this matter. 
As Dutta and colleagues (2009) reported, participants (i.e., 
students with disabilities and university directors/coordi-
nators) indicated that there existed a crucial need for col-
laborative service providers to eliminate the duplication of 
their efforts. This suggests the need for better communica-
tion and knowledge of other partners and service providers’ 
roles in order to improve the collaborative work and avoid 
having a duplication of tasks. 

System Costs   

Despite the benefits of collaborations, engaging in part-
nerships can be challenging for some stakeholders due to 
the time and continued effort needed to form collaborative 
relationships (Livermore et al., 2020). Hence, it is impor-
tant to recognize that some of the stakeholders involved 
may have other responsibilities they need to fulfill outside 
of the collaboration, thus resulting in having a limited ca-
pability of committing to a collaborative partnership. Addi-
tionally, intensive case management, a core feature of the 
PROMISE projects, was also noted to cost the most across 
all PROMISE states (Livermore et al., 2020). 

Employer and Provider Attitudes     

While studies revealed that the partnerships with the lo-
cal businesses and/or universities resulted in successful col-
laborative efforts, it was also noted that employers and/or 
providers had several concerns about hiring someone with 
a disability. Riesen and Oertle (2019) found that 33% of em-
ployers expressed concerns about the nature of the work 
at their business being too difficult for a person with a 
disability to fulfill. Although the difficulty of the task was 
the primary concern, employers also expressed some con-
cerns around business liability and impact on coworkers’ 
performance. Additionally, students with disabilities that 

received services from the university’s office of disability 
services, expressed experiencing various barriers (e.g., lack 
of accommodations) that resulted from attitudinal barriers 
(Dutta et al., 2009). 

Gaps Between Services    

Rehabilitation professionals are known to be a key 
provider in ensuring the successful transition to adulthood 
of youth with disabilities which was noted across various 
collaborations mentioned earlier. Despite the great role 
these professionals have on collaborative teams and sup-
porting youth, Honeycutt and colleagues (2015) found that 
most rehabilitation counselors recognized they cannot 
serve all youth with disabilities who qualify for education 
services under IDEA. This is quite concerning due to it in-
dicating that there is a lack of rehabilitation counselors, as 
well as those currently serving youth potentially having big 
caseloads thus impacting their ability to adequately serve 
all youth with disabilities. 
Additionally, staff members at a postsecondary disability 

services office also reported their office was understaffed, 
which resulted in experiencing challenges with their ability 
to engage in efficient and effective collaboration with other 
agencies (Stodden et al., 2005). This is an unsettling dis-
covery due to concerns relating to the continuity of service 
provision, as well as the gap between policy and practice 
at educational institutions, which has resulted in students 
needing to advocate for basic accommodations. Parents 
have also emphasized the need for additional opportunities 
to collaborate with different stakeholders (e.g., transition 
professionals) in setting transition goals and the need to 
advocate for long-term employment success (Rabren & 
Evans, 2016). 
Teachers have been another partner that have been iden-

tified to experience several challenges in adequately sup-
porting transition-age youth with disabilities. Teachers’ 
schedules and differences among team members’ confiden-
tiality standards and protocols were found to negatively im-
pact the development of interagency collaborations (Plot-
ner et al., 2017). The busy schedules teachers tend to have, 
as a result of ensuring all school requirements are being 
met, result in them not being able to meet with outside 
agencies and/or community providers critical to their de-
velopment of a better understanding of transition-related 
services. Plotner and colleagues (2017) further explained 
this by describing how the many responsibilities teachers 
have tend to be outside of those relating to transition. 
Besides, there is a lack of transition-specific training for 
teachers, which could be an additional factor contributing 
to such knowledge gap thus further limiting the improve-
ment of interagency collaborations (Plotner et al., 2017). 

Discussion  

The purpose of the present scoping review was to exam-
ine the existent collaborations between service providers 
that have been proven to be valid and effective for improv-
ing transition to work of transition-age youth with disabil-
ities. The findings of this study can be interpreted in four 
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main themes: nature of the partnerships, nature of the col-
laborations, outcomes from collaborations, and barriers to 
collaboration. Moreover, the selected 31 studies that made 
up this study identified the current effective collaborations 
along with the areas of improvement to further facilitate 
and increase the successful employment outcomes for tran-
sition-age youth with disabilities. 

Nature of Partnerships    

Findings of this study indicate that the majority of the 
collaborative efforts involved partners from various orga-
nizations, agencies, and/or institutions (i.e., multi-agency 
collaborations), such as VR counselors, schools, universi-
ties, businesses, parents, and youth with disabilities, 
among others. However, collaborations between VR and 
schools, VR and businesses, and VR and universities were 
observed, too. It is important to note that although certain 
collaborations may only have two main partners (e.g., VR 
and schools), it does not indicate that other collaborators 
were not involved (e.g., families). This speaks to the reality 
of how, at times, a collection of members is needed to effec-
tively deliver a specific program or intervention; this em-
phasizes the importance of building networks with other 
individuals outside of one’s organization, agency, and/or 
institution. Moreover, awareness and understanding of 
what relationships have been proven to be effective is im-
portant, for it can help develop better provision and coordi-
nation of transition services for youth with disabilities. 

Nature of Collaborations    

The nature of collaborations observed in our literature 
search were mostly from projects such as those of Project 
SEARCH, PROMISE, and PIE. This is not to say that these 
were the only collaborative projects found in relation to 
supporting youths’ employment outcomes, but rather these 
were the most referenced programs. Moreover, seven other 
collaborative projects were identified, along with five in-
formal collaborations. Overall, these collaborative projects 
demonstrated the ability to facilitate the effectiveness of 
collaborative efforts among various parties. In addition, all 
the discussed collaborative projects sought to promote suc-
cessful employment outcomes of youth with disabilities, 
and provide an evaluation of each respective project. Lastly, 
several positive outcomes were observed as a result of 
agencies working collaboratively, some of these included: 
(a) increased transition-age youth with disabilities quality 
of life and independence, (b) policy changes, and (c) re-
moval of systemic barriers (Christensen et al., 2017; Tucker 
et al., 2017). 

Outcomes from Collaborations    

Outcomes of the identified collaborations were classified 
into four categories: increased collaborations, increased 
readiness to go to work for youth, increased work attempts 
and retention for youth, and facilitated policy changes. Col-
laborative efforts identified in this scoping review demon-
strated to enhance partnerships and communication among 

the respective stakeholders in each collaborative project. As 
mentioned, there were several projects that had this out-
come, such as PROMISE, PIE, the Indiana School-to-Work 
Collaborative Transition Model, and CECY. 
Researchers have demonstrated that collaborative ef-

forts contribute to the successful employment outcomes of 
transition-age youth with disabilities. Successful employ-
ment outcomes can be perceived as depending on youth’s 
readiness to work, as well as their work attempts and re-
tention. A trend observed in our review was how the earlier 
youths with disabilities were exposed to career assessments 
or opportunities for career development, the better em-
ployment outcomes they may experience due to the in-
creased opportunity for career exploration (Herbert et al., 
2010; Karpur et al., 2014). Karpur and colleagues (2014) 
specifically noted how having postsecondary education and 
employment goals listed in an IEP, along with having re-
lated in-school work and receipt of services from commu-
nity-based providers, predicted successful employment 
outcomes of transition-age youth with disabilities. Further-
more, collaborations between employment providers and 
schools also suggested several benefits. For example, 
schools have information on age-appropriate transition as-
sessments, which can be fundamental to the initiation of 
the Discovery process, development of work experiences, or 
facilitation of job development (Grossi & Thomas, 2017). 
Thus, career assessments are valuable towards the planning 
of transition services and supports for transition-age youth 
with disabilities, especially when strong collaborations ex-
ist among schools and employment providers. 
Another benefit from collaboration among service 

providers included better service delivery, which helped im-
prove the employment outcomes of transition-age youth 
with disabilities. For example, the coordination and col-
laboration of VR and school staff in curriculum decision-
making demonstrated an increased likelihood of youth ob-
taining employment, particularly for transition-age youth 
with the most significant disabilities. Supports, such as job 
coach and career coach, resulted in transition-age youth 
being more prepared to engage in employment (Brendle et 
al., 2019; Grossi et al., 2019). Particularly, job coaches who 
were trained in the quality job indicators for students with 
learning disabilities had a significant impact on the support 
they provided in the workplace (Brendle et al., 2019). 
Other services that promoted successful employment 

outcomes were case management and self-determination, 
primarily for transition-age youth with disabilities receiv-
ing SSI (Ipsen et al., 2019). This aligns with Gowdy and col-
leagues (2004) findings, where researchers discussed how 
collaborations have been cited as important in the employ-
ment success of transition-age youth with disabilities. Fur-
thermore, it has been noted how collaborative efforts result 
in increased probability of employment after school exit, 
policy changes supporting CIE for youth with disabilities, 
positive attitude changes and awareness of employment for 
youth with IDD, and stronger partnerships between collab-
orating parties (Hughes, 2017; Patterson & Loomis, 2016; 
Raynor et al., 2017; Winsor et al., 2011). 
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Collaborations among service providers and other third 
parties (e.g., school districts) are vital in the planning and 
coordinating of services and supports needed by transition-
age youth with disabilities. Not only is the coordination of 
transition services mandated by legislation, such as IDEA of 
2004, but research has also proven its relevance and posi-
tive impact on employment. Moreover, Grossi and Thomas 
(2017) discovered that collaborations between schools and 
employment providers resulted in students being more 
connected to VR services along with other community 
agencies; this resulted in transition-age youth with dis-
abilities having more opportunities for work experiences, 
internships and paid employment. Thus, collaborations 
among school and employment providers lead to better 
provision of services for transition-age youth with disabil-
ities, which can then positively impact the likelihood of 
them obtaining competitive employment. 

Barriers to Collaboration    

Among the various collaborative efforts gathered on our 
scoping review four barriers were identified: duplication of 
tasks, system costs, employers and providers attitudes, and 
gaps between services. Dutta (2009) study noted the crucial 
need for collaborative service providers to eliminate the du-
plication of their efforts, thus suggesting a lack of commu-
nication among partners as well as questioning the existing 
collaborations among such service providers. As described 
by Himmelman (2001), collaborations can be challenging 
particularly due to “roadblocks” such as collaborations re-
quiring: (a) much higher levels of trust, (b) a considerable 
time investment, and (c) the sharing of risks, resources, and 
rewards among partners. Thus, formation of collaborative 
partnerships among agencies and organizations can help 
reduce such roadblocks, and allow members to engage more 
effectively with employers, maximize scarce resources, and 
ultimately produce better competitive employment out-
comes for transition-age youth with disabilities (Henry et 
al., 2015). 
System costs was another factor contributing to the 

challenges in developing collaborative teams. For example, 
although the PROMISE program identified how formal part-
nership and regular communication helped increase inter-
agency collaboration, it also brought awareness into how 
time-demanding collaborations can be, as well as the con-
tinued effort needed to form such relationships (Livermore 
et al., 2020). To further facilitate the process of collabo-
ration among team members, it is critical for the team to 
establish a common mission and goals as well as have a 
support and leadership entity (e.g., University Center for 
Excellence in Disability) that can aid the team as they move 
through the project (Plotner et al., 2017). Furthermore, 
Henry and colleagues (2015) have suggested various ele-
ments and vital characteristics needed for collaborators to 
effectively accomplish the set goal(s). The three critical el-
ements in building and sustaining a collaborative build-
ing included: (a) building trust and respect, (b) doing busi-
ness differently, and (c) having effective structures and 
processes. These elements can then be implemented in 
training curricula for providers, in which it can potentially 

contribute to better collaborations among agencies and or-
ganizations. 
Employer and provider attitudes play a critical role in the 

employment outcomes of transition-age youth with disabil-
ities. As observed in the articles collected in our search, 
some employers have demonstrated to have concerns re-
lating to transition-age youth with disabilities’ ability to 
complete the job tasks, as well as liability-related concerns 
(Riesen & Oertle, 2019). This aligns with Henry and col-
leagues (2015) study where employers communicated con-
cerns on the value of disability employment services, can-
didates (i.e., people with disabilities) qualifications for the 
job, and providers’ knowledge on employers’ needs. Fur-
thermore, as a result of such concerns, employers have rec-
ommended that providers coordinate employer outreach 
and candidate referral using regional account managers to 
provide an initial point of contact for employers (Henry et 
al., 2014). Application of this recommendation could help 
strengthen the relationships among employers and service 
providers, and thus lead to better collaborations that can 
result in provision of superb employment services. More-
over, Henry and colleagues (2015) suggested three criti-
cal elements for employment-focused collaboration that in-
cluded the following: (a) addressing employer needs, (b) 
engaging job developers, and (c) innovating strategically. 
Disability services at the university level have also 

demonstrated attitudinal barriers towards students with 
disabilities (Dutta et al., 2009). This calls for better training 
of employers and services providers in relation to disability 
and disability-related legislation. Particularly, provision of 
disability training can help educate employers and service 
providers, helping reduce the likelihood of stigma playing a 
negative role on the support students with disabilities re-
ceive or do not receive (e.g., accommodations). 
Gaps between services was the final barrier observed, 

with studies indicating a lack of rehabilitation profession-
als, shortage of staff at university disability services offices, 
and teachers having limited time and capacity to engage in 
collaborative efforts to better support transition-age youth 
with disabilities. The shortages in rehabilitation profes-
sionals and disability services staff at universities calls for 
a need to recruit more rehabilitation counselors and per-
haps even a need for more transition-focused rehabilitation 
counselors. It also indicates the need for more professionals 
and staff in services offices (e.g., employment providers, 
non-profit organizations). Additionally, there is a need for 
better coordination across support services. For example, 
partnerships between a university’s disability services and 
administration can help reduce the additional barriers stu-
dents with disabilities face, along with faculty being more 
prepared in the provision of accommodations (Stodden et 
al., 2005). 
In relation to the challenges facing teachers, several 

considerations should be made when thinking of collabo-
rating with school districts, such as teacher shortages, un-
derstanding of school culture, and understanding the role 
and responsibilities of the transition coordinator (Grossi & 
Thomas, 2017). Furthermore, collaborations among schools 
and employment providers could help address some of the 
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considerations mentioned. By schools and employment 
providers collaborating, it can help identify more adequate 
accommodations and experiences for students and allow 
providers to enhance work-based learning experiences. This 
could include offering schools information on best prac-
tices in employment services and enhancing their knowl-
edge and experience in local employers and labor markets 
(Grossi & Thomas, 2017). Additionally, administrators at 
schools should be more supportive of teachers, so they can 
be able to attend meetings outside of school with agen-
cies (Plotner et al., 2017). However, in order for this happen 
it is important for administrators to be knowledgeable on 
the importance of transition programs, which can occur 
through teachers and/or local service providers communi-
cating that to the administration. Lastly, the six critical 
elements identified by Henry and colleagues (2015) could 
serve as a roadmap for disability employment service 
providers who are interested in working together to build 
and sustain a collaborative effort 

Limitations  

There were limitations to the current study. First, be-
cause the scoping review entailed following set criteria such 
as keywords and specific databases, this limited the overall 
scope of articles collected. The selected keywords in this 
scoping review were determined to be the most inclusive 
of collaborations promoting transition to work for transi-
tion-age youth with disabilities by the research team. How-
ever, there may have been articles that were not captured, 
such as those that may have used synonyms of the key-
words we selected. As for the selected databases, despite 
being among the most popular databases in rehabilitation 
counseling, it could have impacted our collection of arti-
cles, whereby some relevant articles may have not been 
captured. A second limitation to our study involved other 
criteria that were implemented in our search, such as only 
focusing on articles published between the years 2005 to 
2020, in the United States, and in English language. This 
then may have resulted in not capturing relevant articles 
that may have been published outside our selected time 

frame, in other countries besides the United States, and 
were in a different language other than English. 

Conclusion  

This scoping review identified various collaborations 
that have demonstrated to successfully enhance employ-
ment outcomes of transition-age youth with disabilities. 
Approximately 10 collaborative projects were identified in 
our search. Moreover, our results were categorized into four 
major themes including the following: (a) nature of part-
nerships, (b) nature of the collaborations, (c) outcomes 
from collaborations, and (d) barriers to collaborations. Ad-
ditionally, several barriers to collaboration were identified 
which included the following: (a) duplication of tasks, (b) 
system costs, (c) employers and providers attitudes, and 
(d) gaps in services. This study demonstrates the relevance 
and importance of collaboration among service providers to 
better support transition-age youth with disabilities transi-
tion to work. Findings of this study can help rehabilitation 
professionals and service providers develop better strate-
gies in how to improve collaborative efforts. 
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the Federal government. Additionally, the contents of this 
article were developed under a grant from the National 
Institute on Disability, Independent Living, and Rehabil-
itation Research (NIDILRR grant number #90RTEM0002). 
NIDILRR is a Center within the Administration for Commu-
nity Living (ACL), Department of Health and Human Ser-
vices (HHS). The contents of this work do not necessarily 
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